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Abstract

This paper proposes a framework for the substantive integration of Indigenous Knowledge
Systems (IKS) into post-secondary Climate Science curricula, arguing that a purely Western,
reductionist epistemology is insufficient to address the holistic and locally manifested realities
of the climate crisis. While IKS offer vital temporal depth, relational ontology, and place-
based ecological literacy (Mead, 2016), modern curricula frequently marginalize this
knowledge, creating a critical deficit in ethical climate action and student engagement (Rangi
& O'Connor, 2025). The analysis addresses the significant epistemological and
methodological friction inherent in this synthesis, emphasizing the necessity of adopting
stringent ethical protocols, such as OCAP principles (FNIGC, 2018), to prevent extractive
tokenism and ensure equitable co-creation of knowledge. To operationalize this imperative, we
propose the Co-Creative Climate Resilience (C3R) Model, a transdisciplinary pedagogical
framework built upon three pillars: Deep Place Mapping, Comparative Knowledge Analysis
(C-KA), and Ethical Protocol Training. This model advocates for integrating IKS practices—
such as Maori Kaitiakitanga and Indigenous phenological calendars (Turner & Clifton,
2009)—with conventional science to produce graduates who are scientifically proficient,
culturally competent, and equipped to design truly effective, locally-relevant adaptation
strategies (IPCC, 2022). The paper concludes by outlining crucial future research in efficacy
measurement, faculty development, and institutional policy changes required to achieve
genuine knowledge synthesis and strengthen global climate resilience.

Keywords: Indigenous Knowledge Systems, Climate Science Curricula, Transdisciplinary
Education, Co-Creation, Decolonization, OCAP, Climate Resilience.

Copyright © 2025 by The 2025 International Conference on Creativity, Management, Education, Technology and Sciences.
221 |Page



Section 1: Introduction and Conceptual Framework

The escalating complexity and variegated local manifestations of the climate crisis necessitate
a profound re-evaluation of the dominant knowledge paradigms currently structuring global
environmental response and education. For too long, the curricula underpinning post-secondary
Climate Science have relied predominantly on a purely Western, reductionist epistemology,
emphasizing quantitative modeling, global generalizations, and disciplinary siloed analysis.
While this approach is undeniably powerful for understanding planetary systems, its inherent
limitations become glaringly evident when attempting to devise contextually relevant,
equitable, and sustainable adaptation strategies at the community level. The homogenous
lens of Modern Climate Science (MCS) frequently fails to capture the nuanced, long-term
ecological dynamics specific to a given geography, leading to mitigation strategies that are
often met with local resistance or prove ineffective due to their disconnection from deep place-
based realities (Whyte, 2018). This knowledge deficit points to a critical systemic failure in
contemporary climate education, demanding a pivot toward more transdisciplinary and
holistic frameworks.

Defining Indigenous Knowledge Systems (IKS)

To address this deficiency, this paper posits that the ethical and substantive integration of
Indigenous Knowledge Systems (IKS) is not merely an ethical imperative but a scientific
necessity. IKS are defined here as the cumulative body of knowledge, practice, and belief,
evolving by adaptive processes and handed down through generations, concerning the
relationship of living beings (including humans) to one another and to their traditional
environment. Crucially, IKS possess immense temporal depth, often spanning millennia,
offering invaluable longitudinal data on environmental variability and resilience that exceeds
the scope of conventional instrumental records. Their nature is fundamentally holistic and
relational, viewing the environment not as a collection of resources but as an interconnected
web of reciprocal relationships, often governed by moral or spiritual mandates. This results in
place-based ecological literacy that is highly specialized and directly applicable to local
climate impacts. For instance, the Maori concept of Kaitiakitanga exemplifies this
stewardship, where guardianship over natural resources (land, water, forests) involves active
monitoring and management based on respect and inherited knowledge, far surpassing passive
conservation (Mead, 2016). Similarly, the Aboriginal Australian fire management practices
of cool burning, referenced widely in ecological circles, demonstrate sophisticated, long-term
knowledge used to maintain biodiversity and prevent catastrophic wildfires—a method
increasingly validated by modern fire science (Roberts, 2020).

The Integration Imperative and Global Acknowledgment

The imperative for integration is multi-faceted. Scientifically, IKS provides critical baseline
data and predictive indicators for climate change. The Sami reindeer herding knowledge in
the Arctic, for example, offers detailed, long-term observations on snow density, ice formation,
and vegetation shifts—key variables that satellite data often misses or struggles to
contextualize, thereby enhancing the accuracy of regional climate projections and adaptation
planning (Kruse, 2015). Practically, integrating IKS leads to improved adaptation strategies
by co-creating solutions that are locally relevant and culturally appropriate, thereby ensuring
community buy-in and long-term viability. Ethically and legally, this integration is mandated
by global frameworks. The United Nations Declaration on the Rights of Indigenous Peoples
(UNDRIP) affirms the right of Indigenous peoples to maintain and strengthen their distinctive
spiritual relationship with their lands and resources, and to control their knowledge. Inclusion
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in the curriculum is a tangible step toward honoring these rights and promoting genuine
reconciliation. Furthermore, major scientific bodies have shifted their stance; the
Intergovernmental Panel on Climate Change (IPCC), particularly through its Working
Group II contributions, now explicitly recognizes IKS and TEK (Traditional Ecological
Knowledge) as essential sources of knowledge for understanding vulnerability and designing
effective adaptation responses (IPCC, 2022).

Problem Statement and Thesis

Despite this global acknowledgment, a significant disconnect persists at the curricular level.
Modern science curricula frequently marginalize or tokenise IKS, presenting it either as
historical artifact or anecdotal folklore rather than a valid, dynamic knowledge system. This
perpetuates a knowledge deficit in climate action and, critically, contributes to a systemic
failure to meaningfully engage Indigenous students by devaluing their ancestral heritage
within the academic sphere (Rangi & O'Connor, 2025). This paper asserts that this
marginalization represents a profound pedagogical and ethical oversight that must be rectified.
Consequently, the central thesis of this work is to propose a clear, actionable argument for a
transdisciplinary pedagogical framework that ethically and equitably weaves IKS into post-
secondary climate science curricula. This framework must move beyond simple
multidisciplinary inclusion to foster genuine co-creation of knowledge, guided by principles
such as the Two-Eyed Seeing (Etuaptmumk) approach from Mi'kmaq Elder Albert Marshall,
which advocates for learning to see from one eye with the strengths of Indigenous knowledges
and ways of knowing, and from the other eye with the strengths of Western knowledges and
ways of knowing, and using both together for the benefit of all (Bartlett et al., 2012). The
subsequent sections will address the epistemological challenges of this integration, detail the
proposed curricular model, and outline crucial areas for future research and implementation.

Section 2: The Epistemological and Methodological Bridging Challenges

The successful integration of Indigenous Knowledge Systems (IKS) into Modern Climate
Science (MCS) curricula is fundamentally obstructed by deep-seated epistemological and
methodological friction. This section analyzes the core philosophical disparities between the
two systems and details the essential ethical and procedural measures required to bridge this
divide without compromising the integrity of either. The failure to address these fundamental
differences often leads to superficial inclusion that misses the transformative potential of
genuine synthesis.

Epistemological Clash

The most pronounced barrier lies in the inherent philosophical differences defining each
knowledge system. MCS operates predominantly within a Cartesian, reductionist paradigm,
emphasizing objective, disembodied knowledge derived from controlled experimentation,
quantification, and peer-reviewed, public validation. Its understanding of time is often linear
and its focus secular. By contrast, IKS are inherently holistic and relational, viewing
phenomena as inseparable from their socio-cultural, spiritual, and ecological context (Berkes,
2017). IKS is typically experiential, transmitted orally, verified through consensus and efficacy
over generations, and often tied to sacred, place-specific narratives. For example, a Western
hydrological model analyzes stream flow using physical equations and instrument data,
whereas an Indigenous understanding of the same river—the Awa in Maori—includes its
spiritual vitality (Mauri), its ancestral history, and its health as a reflection of the community's
well-being. Teaching these concepts side-by-side without first acknowledging and respecting
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the differences in their underlying assumptions can result in the MCS framework subtly
invalidating or flattening the richer, contextualized IKS perspective (Smith, 2021).

The Risk of Extractive Tokenism

A critical ethical challenge is the pervasive risk of extractive tokenism—the tendency of
Western institutions to "knowledge mine" Indigenous practices for immediate utility without
reciprocal benefit, respect for intellectual property, or genuine power-sharing. This approach
turns valuable, context-specific knowledge into decontextualized data points for MCS, thereby
weakening the source community's control and perpetuating historical injustices. To guard
against this, integration methodologies must strictly adhere to principles of Indigenous-led
research protocols. A landmark example is the use of OCAP (Ownership, Control, Access,
and Possession) principles developed by the First Nations in Canada (FNIGC, 2018). These
principles ensure that Indigenous communities maintain authority over how their data and
knowledge are collected, used, and protected, preventing the knowledge from being
appropriated by the academy or external agencies. This ethical protocol training is
indispensable for students preparing for careers in climate science that involve community
engagement.

Bridging Methodologies and Practical Applications

Genuine integration demands sophisticated methodological bridging, moving beyond mere
comparison to co-creation. Specific techniques can facilitate this: for instance, incorporating
community-based participatory research (CBPR) methods where academic researchers and
Indigenous knowledge holders collaborate equally from the research design stage through to
dissemination (Reason & Bradbury, 2001). This method is demonstrated in the work with
Andean farmers in Peru who have long used biological indicators, such as the timing of the
flowering of certain plants or the behavior of specific birds, to forecast seasonal weather
patterns for planting and harvesting (Orlove et al., 2002). Integrating these detailed forecasts
with regional GCM (Global Climate Model) output provides a far more robust and locally
trustworthy climate projection than either system could offer in isolation. Curricula must
structure assignments around such collaborative efforts.

Institutional and Curricular Barriers

Beyond the philosophical hurdles, practical curriculum barriers impede integration.
Established university curricula are often bound by siloed disciplinary structures—
geography, physics, biology—that have no natural mechanism for incorporating holistic IKS.
Furthermore, few faculty members possess the necessary cultural competence or expertise to
teach IKS authentically, perpetuating a reliance on textbooks that ignore these perspectives
(Whyte, 2018). Historically, this marginalisation is rooted in colonial education systems, such
as the residential school system in Canada and the U.S., which actively sought to suppress
Indigenous languages and knowledge, creating deep, lasting educational trauma and alienation.
Transforming these structures requires a commitment to faculty development and the
decolonization of the academy itself. Curriculum transformation must involve revising
assessment methods to value non-Western knowledge forms, such as oral history, narrative
reports, or community presentations, rather than relying solely on Western-style exams and
quantitative reports. The academic work of Linda Tuhiwai Smith on decolonizing
methodologies provides a foundational text for educators seeking to navigate these challenges
ethically and effectively (Smith, 2021). By critically addressing these epistemological and
methodological challenges, climate science curricula can transition from merely
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acknowledging IKS to actively and equitably integrating it.
Section 3: Designing a Transdisciplinary Curriculum Framework

The critical synthesis achieved through ethical knowledge bridging necessitates a structured
educational model. This section proposes a Co-Creative Climate Resilience (C3R) Model—
a concrete, transdisciplinary pedagogical framework designed to equitably weave Indigenous
Knowledge Systems (IKS) into post-secondary Climate Science curricula, making the learning
experience both student-centered and place-based. The C3R Model moves beyond mere
inclusion to focus on generating novel, hybrid knowledge capable of addressing the complex
realities of climate change.

The Co-Creative Climate Resilience (C3R) Model

The C3R Model is structured around three core, interconnected pedagogical pillars that
facilitate the ethical exchange and co-creation of knowledge .

Pillar 1: Deep Place Mapping and Experiential Learning

This pillar grounds the curriculum in local ecology and Indigenous territories. Students engage
in Deep Place Mapping, not just charting physical geography, but mapping the cultural,
historical, and spiritual significance of the landscape, often in partnership with local Indigenous
knowledge holders. For example, in a hydrology course, students would not only learn Western
methods of stream gauge data collection but also engage with the local community's concepts
of water flow and quality, such as the Maori concept of Wai (water), to understand its cultural
health indicators alongside chemical and physical metrics. A key component is Action-Based
Learning, where students participate in an existing co-management strategy for natural
resources, such as those implemented in certain U.S. National Parks or Australian Marine
Parks, learning directly from the co-management structure (Berkes, 2017).

Pillar 2: Comparative Knowledge Analysis (C-KA)

C-KA is the intellectual core, systematically comparing and contrasting IKS with MCS within
specific environmental topics. This pillar forces students to recognize the strengths and
limitations of both systems. In an ecology module, students could compare Western satellite
remote sensing data on forest health with Traditional Ecological Knowledge (TEK)
regarding species phenology (e.g., the specific time of acorn drops or butterfly migrations),
utilizing Indigenous phenological calendars that have predicted climate variability for
centuries (Turner & Clifton, 2009). For a climate modelling course, this involves discussing
how local, IKS-derived narratives of extreme weather events can be used to validate or
downscale global climate model projections to predict realistic local impacts, ensuring
models are not rejected by the communities they are meant to serve. This comparative approach
is distinct from integration, ensuring both systems retain their integrity while informing each
other.

Pillar 3: Ethical Protocol Training and Stewardship

Before any community engagement, students must undergo rigorous training in Ethical
Protocol Training. This includes learning about UNDRIP, principles of free, prior, and
informed consent (FPIC), and best practices for collaborative research. This pillar emphasizes
the long-term ethical responsibilities inherent in knowledge co-creation, fostering a sense of
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stewardship rather than ownership. A notable example is the Alaska Native Knowledge
Network, which has successfully created educational materials that prioritize Indigenous
perspectives and protocols, offering a practical model for course material development
(Barnhardt & Kawagley, 2005).

Assessment and Program Implementation

Assessment in the C3R model must be equally transdisciplinary. Moving beyond standardized
exams, assessment will include: Portfolio Development documenting the comparative
analysis, Community Engagement Projects evaluated by both faculty and community
partners, and Narrative/Oral Presentations (e.g., sharing knowledge in formats valued by
IKS traditions). To implement this, universities must follow the example of institutional
frameworks that successfully integrate Indigenous pedagogy, such as specific initiatives at the
University of Victoria, Canada, which established protocols for research involving
Indigenous communities (Gaudry, 2011). The goal is to produce graduates who are not only
scientifically proficient but also culturally competent, ethically grounded, and capable of
working effectively across knowledge boundaries, thereby directly improving local and
national climate resilience efforts.

Section 4: Conclusion and Future Research Directions
Synthesis and Conclusion

This paper has argued that the current, predominantly Western-centric framework of modern
climate science education is epistemologically insufficient to address the holistic and locally
manifested realities of the climate crisis. By analyzing the scientific and ethical imperative for
integration, we established that Indigenous Knowledge Systems (IKS) offer invaluable
temporal depth, relational ontology, and place-based accuracy that complement and
strengthen conventional Climate Science (MCS). The discussion detailed the significant
epistemological and methodological friction inherent in this synthesis, emphasizing the
necessity of adopting ethical protocols like OCAP to guard against knowledge tokenism. The
proposed Co-Creative Climate Resilience (C3R) Model offers a detailed, actionable
pedagogical framework built upon Deep Place Mapping, Comparative Knowledge Analysis,
and Ethical Protocol Training, designed to transform post-secondary curricula into genuinely
transdisciplinary learning environments.

Significance and Broader Impact

The adoption of such a transdisciplinary framework carries profound significance far beyond
the academic sphere. Firstly, it produces a new generation of climate professionals—scientists,
policymakers, and practitioners—who are culturally competent and ethically grounded,
equipped to devise climate adaptation plans that are both scientifically rigorous and locally
accepted. Secondly, this integration directly enhances climate policy and local community
resilience. Studies on the impact of local knowledge on disaster risk reduction have
demonstrated that communities which integrate TEK (e.g., the early warning systems used by
Indigenous groups during the 2004 Indian Ocean tsunami) experience lower mortality rates and
faster recovery (UNISDR, 2015). By formally validating and integrating this knowledge,
institutions can directly support vulnerable communities. Furthermore, this move contributes
substantially to the global effort of decolonizing the academy, shifting institutions from
perpetuators of historical exclusion to genuine partners in knowledge creation, thereby
strengthening Indigenous sovereignty over their intellectual property. The UN or NGO

Copyright © 2025 by The 2025 International Conference on Creativity, Management, Education, Technology and Sciences.
226 |Page



reports frequently emphasize that climate solutions cannot be top-down, highlighting the
essential nature of local and traditional knowledge in achieving global adaptation goals
(UNDP, 2020).

Future Research Avenues

The successful institutionalization of the C3R Model mandates focused future research across
several critical areas:

1. Long-Term Efficacy and Outcome Measurement: Future research must rigorously
assess the long-term efficacy of the proposed transdisciplinary curricula. This requires
comparative, longitudinal studies that track graduates from C3R-based programs
against those from standard MCS programs, focusing on their capacity for complex,
multi-scale problem-solving, ethical decision-making in climate negotiations, and
success in community-based resilience projects. Research should also employ methods
for evaluating educational innovation in the sciences to establish clear metrics for
valuing IKS within academic assessment (Gaudry, 2011).

2. Faculty Development and Institutional Change: A critical bottleneck is the
preparation of educators. Research must focus on developing effective, scalable faculty
development and training models that empower educators—many of whom have only
been trained in Western science—to authentically and ethically co-teach IKS. This
includes investigating the policy-level changes needed within universities and national
education systems to mandate and fund this educational shift (e.g., revising tenure and
promotion criteria to reward engagement with IKS and community partnership).
Currently, most national education policy documents show a significant gap in
mandating or funding such comprehensive Indigenous knowledge integration.

3. Knowledge Co-Validation and Scaling: Further research is needed into
methodologies for knowledge co-validation—how specific IKS predictions or
practices (e.g., traditional ecological indicators for biodiversity) can be quantitatively
and qualitatively cross-referenced with MCS data (e.g., remote sensing, genetic
analysis) in a manner that respects the integrity of both systems. This research would
focus on developing scalable models for incorporating Traditional Ecological
Knowledge (TEK) into formal national climate modelling and adaptation planning
efforts.

By committing to these research trajectories, academic institutions can move beyond
theoretical acknowledgment to become powerful engines for genuine knowledge synthesis,
thus forging more effective, equitable, and sustainable responses to the climate crisis.
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